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1. Opening of the meeting  

The ETUCE Networks on óDevelopment in Educationô and óWorking Conditionsô met in 

Luxembourg on 26 November 2007 to discuss current developments at EU as well as at 

national level in relation to two issues of high relevance to teacher unions: teacher 

education and work -related stress.  

 

In the Development in Education Network, discussions focused on the recent 

Communication from the European Commission on óImproving the Quality of Teacher 

Educationô (August 2007) as well as on the draft of the comprehensive new ETUCE policy 

paper on teacher education.  In parallel, the meeting in the Working Conditions Network 

addressed the issue of teachersô work-related stress by focussing on the results of the 

project ETUCE has carried out in 2007 on this issue. This project focused in particular on the 

framework agreement on work -related stress agreed by the European Social Partners in 

2004 and how the agreement can be implemented at national level.  

 

ETUCE President Ronnie Smith opened the meetings in welcoming 

the opportunity for bringing together the work that had been 

going on in the past years on the issues of teacher education and 

working conditions respectively.  

 

Subsequently, Martin Rømer, ETUCE 

General Secretary, presented the 

programme of the day and gave a short introduction to the 

themes of the two meetings. He underlined that a great deal of 

work has been going on for the past years at European level on 

teacher education. This is reflected in the Communication from 

the Commission as well as in the work of the ETUCE. It is 

therefore so much the more disappointing that the Ministers of 

Education in their recent Conclusions in response to the Commissionôs Communication only 

expressed a number of general intentions on improving teacher education, but failed to give 

any real commitment regarding raising the level of education of teachers, stated Mr. Rømer. 

The issue of work-related stress is on the other hand an issue which has not been paid 

much attention at European level so far. The European Social Partnersô recent framework 

agreement on stress represents an important step in the right direction and the next step 
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will be to implement the agreement at nat ional level. It is hoped that the recent ETUCE 

project undertaken on this issue will contribute to this.  

  

 

2. Teacher education in the Education & Training 2010 Programme  

Mr. Paul Holdsworth from the European Commission, DG 

Education, gave a presentation on teacher education in the 

Education & Training 2010 process in focusing in particular on 

the recent Communication on this issue as well as the 

response from the Ministers of Education. Mr. Holdsworth 

highlighted that the issue of improving the quality of teacher 

education has become of great importance at EU level, in 

particular with a view to achieving pr ogress in improving 

overall the performance of the education systems in the EU. 

Research has identified the quality of teaching as a key factor for st udent performance and 

the quality of teacher education has therefore come to the fore of the Commi ssionôs agenda. 

It was in this context that the Commission sent out its Communication on Improving the 

Quality of Teacher Education in August 2007.  

 

In this document the Commission wishes to take stock of the education and training of 

teachers across Europe and to propose action which could lead to improvements. As 

examples of areas towards which Member States should direct their efforts Mr. Holdsworth 

mentioned the composition of the teacher workforce ï currently consisting of a majority of 

women and older workers ï as well as the structure of the teacher education itself. 

Moreover, in many Member States there is only little systematic coordination between the  

different elements of teacher education, leading to a lack of coherence and continuity, 

especially between the initial professional education and the subsequent induction, in-

service training and professional development. Mr. Holdsworth also mentioned it as a 

problem that teacher education is not sufficiently linked to educ ational research.  

 

In the light of the above -mentioned challenges Mr. Holdsworth emphasised that the aims 

for the future should be to obtain a higher degree of professionalisation and h igher status 

for the teaching profession and to make the provision of teacher education throughout a 

teacherôs career coherent and coordinated. On this basis the following are some of the 
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policy steps proposed by the Commission. Mr. Holdsworth underlined that the proposals 

were made on basis of the óCommon European Principles for teacher educationô which were 

prepared by an Expert Group in 2004-2005, in which the ETUCE also participated.  

- Teacher education must be coordinated, coherent and adequately funded. However, 

it is the opinion of the Commission that initial teacher education cannot pr ovide 

teachers with the knowledge and skills necessary for a life-time of teaching and 

teacher education should therefore be provided in a lifelong perspective. The 

Commission therefore proposes that the possibilities and conditions for CPD are 

improved, that more resources should be set aside to the upgrading of skills and the 

recognition of non-formal and informal skills is extended.  

- Teachers should at every point in their career have or be able to acquire the 

necessary skills to identify and respond to the specific needs of each individual 

learner. Teachers should be able to work in multicultural settings and the diversity of 

society should be reflected in the composit ion of the teacher workforce.  

- Teacher education should aim at teachers getting a qualification from a higher 

education institution and be available at all the Bologna cycles. Furthermore the 

Commission emphasizes that teacher education should be evidence-based (on 

research, classroom practice etc) just as the teacher educators also should be highly 

trained.  

 

In mid -November 2007 the Education Council adopted its Conclusions on improving the 

quality of teacher education. Mr. Holdsworth was of the opinion t hat the Council to a wide 

extend had adopted the discourse from the Commissionôs Communication, just as most of 

the proposals were approved. He moreover stressed that the Conclusions should first and 

foremost be seen as an acknowledgement of the importance of teacher education.  

Mr. Holdsworth emphasised that the work on teacher education continues at EU level in the 

cluster on teachers and trainers, of which ETUCE is a member, and highlighted that one of 

the future tasks for the cluster was to share good p ractice in the areas which were pointed 

out in the Council Conclusions.   

 

In the subsequent discussion the following points were raised by the participants:  

- It was commented that the future recruitment of teachers is facing a demographic 

challenge. The scale of the problem is commonly known and the planned action 

should reflect this, but the Commissionôs initiatives are weak on this point. Mr. 



                     Report on the meeting of the ETUCE Development in Education Network           
 

 

 

8 

Holdsworth responded that the Commission is aware of the problem, but that the 

problem is not general for all countries and it is therefore rather a Member State 

issue.   

- Several speakers welcomed the Commissionôs Communication but regretted that the 

Council Conclusions were very weak compared to the Communication.  

- As it was mentioned that teacher education should be evidence-based, the question 

comes up from where the evidence should come from and what the Commission 

would do to promote educational research? On this question, Mr. Holdsworth called 

attention to the 7 th Framework Programme and the Lifelong Learning Programme as 

possible sources for funding of research.    

 

 

3. The work of the ETUCE on teacher education?  

To improve the quality of the teaching profession and teacher 

education, to recruit and retain qualified teachers and to 

ensure continuous professional development are high priorities 

for the ETUCE.  A wide range of activities has therefore been 

initiated in the co ntext of the Campaign óEurope Needs 

Teachersô in order to pursue the goal of improving teacher 

education, and at the seminar Annemarie Falktoft, ETUCE 

Policy Coordinator, gave an overview of the ETUCEôs current 

activities in this field.  

 
In terms of formal representation vis -à-vis the EU institutions in the area of teacher 

education, the ETUCE has been a member of the former Expert Group which developed the 

common European Principles for Teacher Competences and Qualifications and is now a 

member of the Cluster on óTeachers and Trainersô. 

 

In reviewing the recent Communication from the Commission on teacher education, the 

ETUCE found that many of the issues that need to be addressed in order to improve the 

quality of teacher education programmes are identified in the Communication. In r esponse, 

the ETUCE issued a statement with a number of comments relating among other things to 

the level of ini tial teacher education, continuous professional development, the recruitment 

and retention of teachers and the need to strengthen the efforts to raise the status of 

teachers. In the statement the ETUCE among other things emphasises that it should be the 
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objective that all teachers are educated up to Masterôs level. Furthermore possibilities should 

be provided for teacher education programmes at Doctoral level in order to allow existing 

teachers to develop their expertise and raise their qualif ications level. The ETUCE finds it 

regrettable that the Council Conclusions remain unambitious regarding the level and the 

length of teacher education. The many general intentions stated in the Conclusions will be 

difficult to transform into reality if no firm commitmen t is made to rai se the level of 

qualification, stated Ms. Falktoft.  

  

In the statement the ETUCE also takes the opportunity to bring forward its viewpoints on 

what constitute proper conditions of continuous professional development (CPD). In the 

opinion of the ETUCE CPD should be both a right as well as an obligation for the individual 

professional and CPD should be tailored to the needs of the individual teacher. A 

precondition for successful CPD is furthermore that the employers of teachers and teachers 

themselves recognise their responsibility for ensuring that teachers are able to update their 

professional skills and create conditions in which well-planned professional development 

policies can be agreed.  

The ETUCE finds that the issues relating to the recruitment and retention of teachers could 

have been further explored in the Communication. Moreover, the Council is far too 

inconcrete in its Conclusions on how to make the teaching profession a more attractive 

career choice. In order to raise the status of teachers, the ETUCE calls on the Commission 

and on Member States to take measures to strengthen and preserve teachersô professional 

autonomy, increase the confidence in the teaching profession and to ensure proper working 

conditions and high salary standards for teachers.  

 

Annemarie Falktoft also gave insight into some of the most interesting results from a su rvey 

undertaken by the ETUCE in 2006 on Trends in Teacher Education. Based on data from 

member organisations across Europe this survey among other things covers the structure 

and the contents of teacher education in Europe, the trends in recent reforms and the 

provision of and participation by teachers in CPD. The survey among other things revealed 

that 57 % of member organisations find it a problem  to attract qualified cand idates to 

teacher education. The reasons given for this included low status, low salaries, limited 

career possibilities and poor working conditions. To the question whether specific initiatives 

had been taken to address this problem by either the gover nment or the union, 68 % of the 

unions answered yes. Regarding the trends in as well as satisfaction with recent reforms, 
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most countries have seen reforms of teacher education within the recent years. To the 

question whether the latest changes where regarded as an improvement, 35 % of the 

unions answered yes, 38 % answered to some extent and 8 % answered no. 19 % didnôt 

answer the question.  

 

Ms. Falktoft moreover presented the draft of the new comprehensive policy paper on 

Teacher Education as a follow-up to the 1994 ETUCE publication on teacher education. 

Since 2006, an ETUCE working group has been working on developing the paper, which 

now is ready to be subject to a consultation among all member organisations. This seminar 

represented thus represented the first opportunity to debate in -depth the draft from the 

working group. Following a process of written consultation, member organisations will again 

have the opportunity to discuss the paper in a Conference scheduled for March 2008 prior 

to the policy paperôs submission for adoption by the Executive Board in April 2008.  

 

Lastly, Ms. Falktoft informed that the ETUCE secretariat is planning to invite all member 

organisations to submit an example of good practice in teacher education in their country in 

order to compile a document with these practices which can be used as a basis for sharing 

experiences in this field among teacher unions across Europe.  

 

4. Examples of national teacher union policies on teacher education  

Chair: Ronnie Smith, EIS, Scotland, and ETUCE President 

At the seminar, examples of national teacher union policies on teacher education were given 

by representatives from four member organisations.  

 

Marj atta Melto from OAJ, Finland , gave insights into the successful Finnish model. 

Unlike many other European countries Finland experiences a 

high number of applicants as well as great interest for the 

teacher education. In fact, only 10 % of the applicants to the 

teacher education course for primary school teachers are 

admitted. Furthermore Finnish teachers enjoy high status and 

the teaching profession is trusted and well recognised. This is 

among other things the result of a successful teacher union 

policy. Two demands for teacher education have been central 

for OAJ since the establishment of the union in the 1970s. First of all it has been the policy 
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of OAJ always to demand a teacher education at the highest level possible, and since many 

years primary school teachers in Finland are educated at the Masterôs level. This strategy 

has been crucial for achieving the high status of teachers in Finland, as the high level of 

education ensures an adequate salary level. Through the high level of education it has 

therefore been possible for OAJ to demand for higher salaries. The second principle which 

has been central for OAJ has been always to insist on a teacher education that combines 

theory and practice. Furthermore it has been important for OAJ to ensure that teacher 

education institutions are spread out across the whole country and not only centred around 

the capital, in order to make teacher educ ation accessible country-wide. Mrs. Melto ended 

her presentation by highlighting that at the moment the OAJ is in particular focussing on 

improving the conditions for CPD, especially the induction period for newly qualified 

teachers as well as to improve the employersô degree of recognition of their responsibility 

for the updating of teachersô skills.  

        

Maria Arminda Bragança, FNE, Portugal , presented the situation of the Port uguese 

teacher education and the challenges which FNE is currently 

facing. The teacher education in Portugal has recently been under 

reform but unfortunately this has not only been to the good, as 

the reform ï in spite of opposition from the Portuguese teachersô 

unions ïhas resulted in an entry exam for newly qualified teachers 

before they can enter the pr ofession. To improve the conditions 

for newly qualified teachers is therefore one of the central 

challenges for FNE at the moment. In addition, two principles  are 

of great importance to FNE. First of all FNE has always defended 

that teachers should have a qualification from a higher educ ation 

institution. However, with the adjustment to the Bologna process FNE has had to resist 

attempts of shortening of the tea cher education. A second important issue for FNE is to 

promote CPD. CPD has recently become compulsory for teachers in Portugal and is required 

for career progression. The conditions for CPD are however not optimal as the training often 

collides with the working time, Mrs. Bragança explained, and a lack of time can therefore be 

an obstacle for participation in CPD. In order to promote CPD, it has been the strategy of 

FNE to provide CPD through the unions. This is implemented through teacher training 

centres in the unions, just as FNE has founded a Higher Education Institute of Education 

and Labour which is now a provider of CPD.    
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Arok Antal from SEH, Hungary  reported about the current negotiations on a r eform of 

teacher education in Hungary. The Hungarian teacher education faces a range of challenges 

which are to be dealt with. Among other things the teacher education in Hungary has 

problems attracting well qualified candidates, as the best students do not opt to be teachers 

but instead choose professions with higher salaries. In order to make the teac hing 

profession more attractive, the salaries and status of teachers must therefore be i ncreased, 

Arok Antal stated. To achieve this it is the strategy of SEH to increase the level of education 

of pre-school and primary school teachers to Masterôs level. Another central issue to be deal 

with is a cut -down in the number of different teacher diplomas available. There are 

currently a large number of different diplomas for teachers, resulting in a co mplex and non-

transparent teacher education system. A third issue of priority for SEH is CPD which has 

been obligatory by law since 1996. However, teachers have to pay of the skills updating 

themselves, as the government is not budgeting enough money for this.  

 

Sandi M odrijan, ESTUS, Slovenia , gave an introduction to the Slovenian system of 

teacher education. In Slovenia, teacher education for all school 

levels (primary, lower- and upper-secondary) takes place in 4-

years university programmes. After graduation and before 

entering professional life, candidate teachers must complete a 

traineeship period in a pre-school institution or school in which 

they receive practical training, support and superv ision from a 

mentor and a formal evaluation of their teaching skills. Fina lly 

candidate teachers must pass the State Teacher Certification 

Examination.  

The enrolment of students in teacher education in Slovenia is 

relatively stable, but a current challenge is to attract more students to subjects such as 

physics, chemistry and music. Furthermore about 4/5 of the students are female and 

another goal is therefore to attract more male st udents to the teaching profession.  

In-service training has been obligatory since the academic year 1981/82, but despite a 

ministerial reform of the  in-service training system in 2004, the system still contains certain 

weaknesses such as insufficient links to practical work and no follow-up on the change of 

working methods after in -service training. Surveys on the satisfaction among teachers with 

the in-service training shows that a quarter believes that the training system is well 
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organised and that changes are not needed, about 40 % find that the range of trai ning 

should be expanded with contents and topics that are not currently represented and 

another quarter is of the opinion that the range and quality of in -service training should be 

significantly improved.  

 

5.  Plenary discussion on the draft ETUCE policy paper on Teacher 

Education  

Chair: Paul Bennett, UCU, UK and ETUCE Vice-President 

 

At the seminar, the draft policy paper on teacher was discussed in plenary. The main 

comments and proposals put forward were:  

 

 On the content of teacher education:  

- In some countries, teacher education for upper secondary school requires Masterôs 

level in specific subjects plus additional pedagogical training, so to only call for 

Masterôs level would lower the current level in some countries. Furthermore it should 

be made very clear that when ETUCE advocate for Masterôs level it is a Masterôs level 

in teacher education specifically, not a Masterôs level in one individual 

discipline/subject. The only exception for a Masterôs level should be VET teachers 

and trainers.  

- It is important to stress that all teachers should have an education at Master level, 

as different education levels could be used to differentiate salaries to the 

disadvantage of the teachers at the lower level of the education system.  

- There is however a danger that the call for raising the teacher education to Ma sterôs 

level, and the additional funding  it entails, would lead to reductions in the funding of 

other aspects of the education sector.  

- It should be said clearer that all Ministers of education have agreed that teacher 

education is a part of Higher Education in the context of the Bologna Process, so 

teacher education should be made available in the three-cycle structure of the 

Bologna process. Furthermore it should be stressed that the third level should be for 

research. It should also be stressed that quality assurance of teacher education 

institutions should follow the recommendations on quality assurance adopted in the 

Bologna Process.  
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- The policy paper should include some points on the policy regarding different 

requirements for different levels of subject teaching.  

- In countries where several models of teacher education exist side by side, there 

must be measures to ensure that they conform to a common high standard and 

enable teachers to be mobile within their field.  

- Some unions (e.g. in France) advocate that all categories of teachers are educated 

at the same institution in order to promote that teachers during their studies d evelop 

a common culture for all teachers.  

- The term ñcompetenceò should be defined so that it is made clear what is 

understood by the term from a teacher unionôs point of view. 

- With regard to teachersô competences, it is important to highlight the principle of 

professional autonomy of teachers, and that teachers are autonomous and 

responsible for their own learning.  

 

On teachersô working conditions and salary level: 

- Impor tant to address in more depth and in stronger terms is the issue of raising the 

salary level of teachers. For example, in Italy, after 7 years of study a teacher at the 

beginning of his/her career earns around 1100 Euro, which of course affects the 

motivation.  

- Teachers at the beginning of their career should know more about their rights on the 

labour market, about working conditions etc. This could be included in initial teacher 

education. 

 

On continuous professional development: 

- It is important to stress that improving access to and funding of continuous 

professional development must not be done at the expense of lowering the quality 

and funding of initial teacher education.  

- It should be stressed that while teachers have an obligation to undergo continuou s 

professional development, the teacher education institutions have an obligation to 

provide this.  

- The role of teacher trade unions in continuous professional development, e.g. 

through relations to teacher education institutions etc., should be included.   

- It should be stressed that if continuous professional development is compulsory, 

then the government should provide the funds.  
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- In the French version, the term for mentors should be changed to ñconseilleur 

pedagogiqueò. 

- Some points should be added on recognition of non -formal and informal 

competences. The competences achieved in practical life should be recognised in 

line with competences obtained in formal education.  

 

Various issues: 

- A section on pre-school teachers should be added.  

- The paper should also include some points about the fact that there is a need for 

teachers who are specially trained to be responsible for the extra-curricular activities 

at school in the time before and after the normal learning lessons. In De nmark and 

Sweden, these are teachers who are educated in teaching pupils more social 

competences like team work etc. The traditional fields of learning should be more 

integrated with the teaching of more soft competences which the extra -curricular 

activities can foster. In Sweden, these after-school activities are integrated into the 

curriculum.  

 

- For Best Practices/ text boxes: interesting to have examples on recruiting of male 

teachers. 

- The document still lacks a chapter on action at national and European level, such as 

was put in the 1994 publication. 

- The document should be better balanced in terms of being more explicit on what the 

policy is with regard to teachers teaching at different levels, sectors, subjects vs. 

pedagogy, etc.  

- The link between high quality teacher education, high  quality teaching, higher 

salaries for teachers and higher status should be set out more strongly in the p aper.  

- The issue of private teacher education institutions should also be addressed.   
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6.  Plenary: Discussion of national policies  

Chair: Odile Cordelier, SNES, France and ETUCE Vice-President 

 

A discussion on national policies was held in plenary with the aim of identifying issues for 

future discussion in the network. The topics for discussion were especially reforms of 

teacher education underway at national level and the strategies of teacher unions for 

influencing the national education policy. The main comments put forward in the discu ssion 

were:  

- Concern was expressed regarding the risk that an increase in the level of initial 

teacher education would lead to cut in budgets for education at other levels, such as 

CPD.  

- Many European countries face the challenge of attracting more male students to 

teacher education.  

- An initiative aiming at informing Hungarian teachers in the beginning of their c areer 

more on their rights and interests on the labour market was presented. In o rder to 

do this, a strategy had been made to inform students in initial teacher ed ucation on 

their labour market rights just as teaching in trade union rights is pr ovided in 

association with a Hungarian university.  

- Teacher education in the Flemish regions of Belgium was presented. While teacher 

education for pre-primary and primary school is at bachelor level, some training 

programmes for teachers at secondary school are taught at Masterôs level but not 

awarded with a Masterôs degree. In reality there is therefore no structural difference 

between the two types of education.  

- An example of the situation in Denmark was given where a university had r ecently 

applied for permission to offer a competing teacher education in addition to the 

current education taught at teacher colleges. While the speaker was supportive of 

the initiative, concern was expressed that several different providers of teacher 

education would lead to a messy picture. However, no final decision on the ou tcome 

of application had been made so far.   

- The view was put forward that teacher unions should expand their focus regar ding 

their policies on teacher education. As the main focus at EU level currently is at 

learning outcomes, e.g. in connection with the EQF, a focus solely on the length of 

teacher education is too narrow. It is important that teacher unions are prepared for 
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discussions on teacher education in relation to learning outcomes, i.e. the 

competences that teachers should possess, the argument sounded.  

- An example was given from Austria where new pedagogical universities which are to 

provide their students with a university degree have been introduced. The 

pedagogical universities will in addition be entrusted with the continuous 

professional development of teachers.  

 

7. Conclusions: Joint session for both networks  

Chair: Ronnie Smith, ETUCE President 

In the final joint session of the day, rapporteurs from each network seminar gave a 

summary of the discussions that had taken place.  

 

Barry Fawcett, NUT, UK, reported from the seminar on Working Conditions. The main theme 

of the seminar was work-related stress and the results of the project, which ETUCE has 

undertaken during the last year on this issue. With in framework of this theme the 

deliberations had centred on identifying priorities for 2008. A differentiation was made 

between priorities at EU level and priorities for the unions at national level. At EU level it 

should be a priority for ETUCE to finalise the action plan developed during the project and in 

addition help coordinate the work between the unions. At n ational level it should be the task 

for the teacher unions to promote the message that stress is not a problem of the individual 

but something t hat should be dealt with collectively. Furthermore it would be helpful to 

learn more about both good as well as bad practices and experiences from national level.   

 

Ronnie Smith, ETUCE President, gave a report on the results of the seminar in the 

Development in Education Network. The network had been joined by a representative from 

the European Commission, Mr. Paul Holdsworth, who had emphasised that in the light of 

the insufficient progress towards the Lisbon goals as well as the challenges facing the 

teaching profession (demographic development, increasingly heterogeneity of classes etc.), 

ensuring high quality teacher education has become a core priority of the European 

Commission. Ronnie Smith highlighted in his conclusions that the importance of teacher 

education is reflected in the work of ETUCE where a range of activities addressing teacher 

education is currently going on. A survey on Trends in Teacher Education was recently 

published, just as a policy paper that conveys the policy of ETUCE on teacher education is 

currently being developed. The discussions of the seminar gave member organisations an 
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opportunity to put forward comments and proposals for the latter. The sem inar also 

contained presentations and a plenary discussion of national examples of teacher union 

policies on teacher education. It appeared from the discussions that r eforms of teacher 

education is taking place in many countries, unfortunately not only to the good, and that 

many teacher unions are in fact facing similar challenges (attr acting male students, 

improving the status and salary of teachers, converting teacher education to the three -cycle 

structure of the Bologna process). Ronnie Smith concluded by reminding participants that 

the discussions on the ETUCE policy on teacher education would continue in a seminar on 

this issue scheduled for March 2008.   
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 8. Agenda of the meeting  

 

ETUCE Development in Education Network Meeting  
 

Monday, 26 November 2007  
 

 

 

                                         Agenda 
 

 

                              08.30 ï 09.00 Registration 

 

09.00 ï 09.30  Joint Session for both networks (in meeting room M3) 

                       -Welcome by Ronnie Smith, ETUCE President 

                       - Introduction to themes by Martin Rømer, ETUCE General Secretary 

 

09.30 ï 10.30 Teacher Education in the Education and Training Process 2010 

                        - The cluster on teacher education 

                        - The Commission Communication: ñImproving the Quality of Teacher 

Educationò 

                        By Paul Holdsworth, the European Commission, DG Education 

 

                             10.30 ï 10.50  Coffee break 

 

10.50 ï 11.35 The ETUCE work on Teacher Education  

                        - The 2010 Process ï The ETUCE Statement 

                        - The ETUCE survey on Trends in Teacher Education 

                        - The ETUCE draft policy paper on Teacher Education 

                        Introduction by Annemarie Falktoft, ETUCE Policy Coordinator  

 

11.35 ï 12.30 Examples of national Teachersô Union policy on Teacher Education:  

                        - Finland, by Marjatta Melto, OAJ 

- Portugal, by Maria Arminda Bragança, FNE 

- Hungary, by Arok Antal, SEH 

- Slovenia, by Sandi Modrijan, ESTUS  

                       Chaired by Kounka Damianova, SEB Bulgaria / ETUCE Vice-President 

 

                              12.30 ï 14.15 Lunch Break 

 

14.15 ï 15.15 Plenary: Discussion on the draft ETUCE policy paper on Teacher  

                       Education 

                       Chaired by Paul Bennett, UCU, UK / ETUCE Vice-President  

 

15.15 ï 16.00  Plenary: Discussion on national policies 

                       Identifying issues for continuing discussion in the network  

                       Chaired by Odile Cordelier, SNES France / ETUCE Vice-President  
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                          16.00 ï 16.15 Coffee Break 

 

16.15 ï 16.30 Summing up  

 

16.30 ï 17.00 Joint Session for both Networks (in meeting room M3) 
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9. Powerpoint presentation by Annemarie Falktoft  

 

 

Annemarie Falktoft

ETUCE Policy Coordinator

Luxembourg, 26 Luxembourg, 26 November November 20072007

The ETUCE work on Teacher 

Education

 

 

ETUCE ETUCE and the and the 2010 2010 processprocess

-- MemberMember of of working working group A on group A on teachers teachers 

and trainers untiland trainers until 20052005

-- SinceSince 2006 2006 membermember of of the Peerthe Peer LearningLearning

Cluster on Cluster on teachers and trainersteachers and trainers

-- ETUCE ETUCE CampaignCampaign: : Europe Europe Needs Needs 

Teachers Teachers launched launched in 2004in 2004
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ETUCE ETUCE Statement Statement on on the the 

CommissionCommissionôôs s CommunicationCommunication

üü Welcomes theWelcomes the CommunicationCommunicationôôs analysis and its s analysis and its call for call for 

more more continuous professional development continuous professional development for for teachers teachers 

and and for more for more coherence between coherence between initial initial teacher teacher 

educationeducation, induction, , induction, and and CPD.CPD.

üü Regrets Regrets that the Councilthat the Council Conclusions on Conclusions on the the 

Communication are Communication are unambitious regarding the level and unambitious regarding the level and 

the lenght the lenght of of teacher education and remains teacher education and remains a promise a promise 

of of generalgeneral intentions.intentions.

 

 

ETUCEETUCE statementstatement: G: Generaleneral intentions in the intentions in the 

CouncilCouncilôôs s ConclusionsConclusions::

TThe Ministers he Ministers «« agree to promote that teachers during agree to promote that teachers during 
initial teacher education should acquire a range of initial teacher education should acquire a range of 
competences, namely to: competences, namely to: 

üü teach transversal competences; create a safe and teach transversal competences; create a safe and 
attractive school environment; attractive school environment; 

üü teach effectively in heterogeneous classes of pupils from teach effectively in heterogeneous classes of pupils from 
diverse social and cultural backgrounds and with a wide diverse social and cultural backgrounds and with a wide 
range of abilities and needs; range of abilities and needs; 

üü work in close collaboration with colleagues, parents and work in close collaboration with colleagues, parents and 
the wider community; the wider community; 

üü develop new knowledge and be innovative through develop new knowledge and be innovative through 
engagement in reflective practice and research; engagement in reflective practice and research; 

üü become autonomous learners in their own careerbecome autonomous learners in their own career--long long 
professional development. professional development. ««

 

ETUCE ETUCE Statement Statement on on the the 

Council Council ConclusionsConclusions
üü But But with with regard to regard to the level and the length the level and the length of of 

teacher educationteacher education::

üüCouncilCouncil agreesagrees to:to:«« Consider the Consider the adoption of adoption of 
measures aimed at raising the level measures aimed at raising the level of of 
qualification qualification and the degree and the degree of of practical practical 
experience required experience required for for employmentemployment as a as a 
teacherteacher »». . 

üü ETUCE: ETUCE: ExpectedExpected a more a more firm commitment firm commitment 
given that since given that since 2001 2001 the the issue of issue of improving the improving the 
education education of of teachers and trainers teachers and trainers has been a has been a 
priority area at priority area at EU EU levellevel..
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