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1. Introduction

The quality of teacher education is of great importance, for society as a whole as well as for
the individual teacher and pupil. In fact, research has shown that teachers and teacher
quality are the most significant within-s c hool factor i h pupilsdé atta

This is leading to an increasing focus on teacher education at national level as well as at
European level. Ambitious objectives for the popul ati onds educational
lower- and upper secondary education have been set by the European Commission and the
European ministers of education. There are high expectations of, and a great deal of
pressure on, teacher education institutions and the teaching profe ssion to deliver.

The strive towards improved pupil attainment in schools 1 as well as for a better teacher
education i in many countries has led to reforms in teacher education. A survey carried out
by the ETUCE in 2006 amongits affiliates in 27 EU/EFTA countries showed that a large
majori';y of these countries had experienced reforms of their teacher education within r ecent
years.

Reforms in teacher education require participation by the teacher unions. Teacher unions
must ensure that there is, in Europe, a future -proof teacher education; an education that is
not simply organised with short-term objectives in mind but carefully prepared to take into

account the challenges that our societies are facing and, that, in a broad way, prepares
student teachers for the challenges they will face throughout their profe ssional lives.

On 10-11 March 2008 El and the ETUCE therefore invited member organisations to a joint

seminar in Bled, Slovenia, with the purpose of debating present and future challenges for

teacher education. A range of keynote speakers were invited to give their views on the
broader chall enges for the teaching prhmMfgessi o
workforce should cope with these.

This seminarfor med part of the ETUCE campaign O6Europe
campaign has been a platform for the ETUCE to promote its views on teacher education

with the EU institutions. In this context, the ETUCE has, in particular, called atte ntion to the

need for improving initial teacher education, improving the recruitment and retention of

teachers and ensuring that continuous professional development is an entitlement for all

teachers. These three main priority areas of action have functioned as key reference points

for the campaign activities.

As part of the O6Europe needs teachersdé campai
year and a hal f, a policy paper on teacler ed
teacher education that corresponds to the educational context in society today.

! COM(2007)392final
2 Trends in Teacher Educationi Report from an ETUCE Surveyp. 23.
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The seminar served as an excellent occasion for affiliates to give their feedback and debate
in-depth the draft of the new policy paper. It is the hope of ElI and the ETUCE that the
conclusions from the seminar and the forthcoming policy paper on teacher education will

contribute to the further development of teacher education policies at n ational as well as at
European level.

Ll -S>

Martin Rgmer Charlie Lennon
ETUCE General Seretary El Deputy General Secretary
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2. Opening and keynote speeches

The EI/ETUCE teacher education seminar on 1011 March 2008
gathered around 75 participants from EU and non-EU countries to
discuss priorities and strategies for a better teacher education in
Europe.The seminar was opened with a welcome by EI Pan
European/ETUCE President Mr. Ronnie Smith

After some introductory remarks on the challenges facing teacher
education across Europe today , Mr. Ronnie Smith gave the floor to the
Slovenian Minister of Education and Sport, Dr. Milan Zver.

In his speech Dr. Zver acknowledged the importance and relevance of
the topic of the seminar. In his opinion lifelong learning is an important
response to the challenges of modern society, in which change is a
constant feature. The minister also pointed out some of the cha llenges
which he saw as very central for the education sector across Europe.
This among other things concerns the question of how it is possible to
enable every citizen to develop their full potential. Another central
challenge is the increasing complexity of society which results in

' changing demands and paradigms. This puts higher demands on
teachers who have to develop their knowledge and teaching in line with the societal
changes One way for governments to respond to the increasing d emands for teachers, is
by ensuring decent working conditions for all teachers, the Mini ster stated.

Subsequently Mr. Branimir Strukelj, General Secretary of ESTUS,
Slovenia, endorsed the centrality of working conditions and stated
that, in his opinion, the status of teachers is the basis for better
teacher education as well as for better education at all levels. It is
therefore very important that teacher unions across the EU make an
effort to realise the call forteacher education at
Strukelj argued.

A range of key note speakers from universities across Europe as well as
other stakeholders in education were invited to give their view on what matters in teacher
education today.

21 Teachersdé6 ownership of professional

Marco Snoek, Associate Professor of Education, Amsterdam Institute of
Education, talked about the challenge for teachers of seizing ownership
of their professional quality. A range of actors have a stake in the
teaching profession and teachers professional qudity, and it is therefore
important that teachers themselves take responsibility for their own
professional quality and through this gain influence on their daily work
life, argued Prof. Snoek.

Ma st

gual
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Prof. Snoek highlighted that there are several possible gains from obtaining professional
ownership. Besides the influence on the daily work, Prof. Snoek mentioned influence and
responsibility of the status of the teacher workforce , e.g. through definition of profe ssional
standards. Moreover, ownership of professional quality is also important for school results

as student achievement is highly dependent on teacher quality. Several studies have shown

that teachers and teacher quality have a significant enmeptsaic t on
school, he stated.

The current context also demands that teachers seize ownership of their own profession as
teacher so aut onomy i s under pressur e today,
heterogeneity in classes implies that teachers face different learning needs and have to
accommodate their teaching to a diverse composition of pupils. This again presupposes that
teachers enjoys sufficient trust and autonomy necessary to perform their tasks. Ho wever, in

line with the tendency for increased school autonomy across Europe, conflicts risk to

emerge between school leaders and their position as accourtable for school results on the

one hand and teachers and their wish for autonomy and trust in their dail y work tasks on

the other hand. This can amongst other be seen in an increased used of control
mechani sms i n school s, al | contributing to a deg
and autonomy.

As a very important element in solving this dilemma, Prof. Snoek stressed the need for a
bottom-up approach, where teachers take action themselves for securing their professional
guality. Teachers have to show that they take themselves serious as a professional group,
the argument sounded.

A range of other aspects to enhance the process of seizing ownership were also addressed
in the presentation. One of the very first is the definition of teacher quality. Teachers should
define what teacher quality means to them, just as each individual teacher should ask her-
/or himself this question, Prof. Snoek argued. Through the personal involvement in such a
reflection process the basis for ownership is made. Another step could be to promote
professional development through the development of a reflection tool for teachers that
induces teachers to reflect on their own performance and the quality of this. Thirdly, the
process of attaining ownership also includes that teachers define for themselves to whom
they want to be held accountable and, not least, that they ar e willing to be held
accountable. The process of obtaining professional ownership could also be institutionalised
through the creation of a strong professional body, a teaching council, which is responsible
for defining the professional standards, validation of professional development courses etc.
as it is the case in some countries, for example Scotland, Prof. Snoek explained.

2.2 Taking teacher education to the Master

Professor Ingrid Carlgren, University of Stockholm, made a
presentatonabout teacher education at Ma s t
educational level means for the profession, a question which is closely
related to the question of professional ownership, Prof. Carlgren said.

To provide all teachers with an initial teacher education at the
Masteros | evel wi || have implicatior
the development of research, the development of education policies in
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terms of making it research based, the organisation of the education system and, as
mentioned, the question of ownership. In the opinion of Prof. Carlgren, a teacher education
at a high level is important for teachers if they want to o btain ownership of their profession.
In order to seize ownership, teachers should ask themselves what it is that they know more
than other professions, and on the basis of this d evelop a body of knowledge which they
own, that is, a knowledge base in which teachers are the experts.

Today, teachers are not to a sufficient extend owners of their profession, Prof. Carlgren

stated. One obstacle to overcome in order to devel
insufficient amount of research activities within the educational field. The central pro blem,

Prof. Carlgren argued, is the far too low investments in research in teaching and ed ucation.
Therefore, if the teaching profession as well as school development is to be research based,

and teachers are to develop their own knowledge base, one of the first places to start is to

increase the resources available for educational research. Ths also includes giving more

teachers the possibility to obtain a doctoral degree teachers, argued Prof. Carlgren.

Prof. Carlgren highlighted that this issue is also a question of bridging the gap between

theory and practice. The knowledge base for teachers is created in the integration of

different knowledge fields, the subject knowledge and the teaching knowledge. As an
example of a teacher education at Mast er 6 s | ev el which has sought
Prof. Carlgren referred to the teacher education which has been created at the University of
Stockholm after the separate teacher education institution was merged with the unive rsity.

A central condition for the fusion between the two institutions was that a faculty of

education should not be established at the university. Instead the student teachers are

dividid in three faculties and a total of eight educational departments such as maths, child

and youth studies etc. The university has thereby sought to integrate subject knowledge

and teaching knowledge and in doing so to make a specifi
Carlgren highlighted that the solution found in Stockholm had been quite controve rsial and

were still subject to some debate.

2.3 Improving educational quality through partnerships

Kari Smith, Professor of Education at the University of Bergen, talked
about the many benefits from partnerships in education in highlighting

that a close link between teacher education and the practice field not
only benefit the student teachers; also schools and experienced
teachers can profit from a stronger link between teacher educations
institutions and the practice field.

In referring to a school -university partnership in Bergen established
between the University of Bergen and 12 schools from the
municipality, Prof. Smith argued that, through partnerships, it is
possible to obtain better student achievements (due to better teaching), improve teacher
education (through meaningful practical experience), strengthen the pr ofessional
development and increase research activities. Research in educational partneships has also
shown that partnerships can facilitate the introduction of reforms in schools, and that it
helps both student teachers and teacher educators to get in touch with the reality at
schools. Student teachers become better prepared for teaching as they get a perception of
the wider responsibilities of teachers, Prof. Smith explained. For the experienced teachers,
research shows that partnerships can vidgieshrmince t
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help to update teachersdé knowledge and ski

long term effect on teachers, e.g. on whether it can prompt teac hers to stay longer in the
profession.

A schooluniversity partnership is only one example of partnerships. Partnerships can also
be between educational institutions and communities, between educational instit utions and
industry/business or between the educational institutions and the students. In the concrete
example from Bergen, many layers of partnerships have developed within the framework of
the overall school-university partnership, Prof. Smith explained, as for example the schools
have created internal partnerships themselves, independently of the university.

Partnerships were defined by Prof. Smi t h as fAa relationship
that is characterized by mutual cooperation and responsibility, as for the achievement of a
spedf i ed goal 0. I n order to make partnershi
This among other things concern trust between the involved partners, that the par tners
work as a team with focus on the common goal, that the partners respect the organisational
mission of each other and that they share power, risks and responsibilities. This implies that
the partners participate in the process on equal terms, and that the schools are involved in
the whole process so that it is not the universities alone which dictate to the schools what a
partnership is about, Prof. Smith stated.

24 A new range o f teachersé competences to
challenges

The challenges that teachers face today put a range of new demands

Education at the University of Ljubljana, spoke about the teacher
competences required for meeting the new challenges of the teacher
profession.

With the European countries developing into knowledge societies, the
role of education becomes even more important than before. And as
the learning needs of pupils change, changes i
the competences needed for being a teacher follow, Prof. Zgaga stated. Education is today
a prerequisite to do well in society. In addition, the scope of competences that pupils need

has expanded. Foreign language sklls become of increasing importance, the rapid
development in the information and communication technologies put new demands on
pupils, and, importantly, the many changes in society make pupils dependent on their
learning-to-learn skills, i.e. on their ability to be flexible and able to adapt to new learning

demands in society.

The role of teachers also changes in line with the changing learning needs. As the learning
needs of pupils expand, so does the competence profile of teachers, Prof. Zgaga argued. In
the modern society teachers are not just transmitters of knowledge. Being a teacher today

presupposes that you are able to work simultaneously in three overlapping areas,
highlighted Prof. Zgaga: firstly that you possess high level of subject know ledge, which is
the traditional core of the teaching profession. Secondly teaching is increasingly becoming a
team work where teachers should be able to work with learners, colleagues and other
partners in education and thirdly you should, in the age of globalisation, as a teacher be
able to link the learning context with s ociety at large, from the local to the global level.

10
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As new demands are put on the teaching profession it is of course important that teac hers
are equipped to meet these challenges. One way that this is done is through improving
teacher education, Prof. Zgaga stated. Prof. Zgaga therefore ended his presentation by
presenting some concluding recommendations from the 2" Conference of the Teacher
Education Policy in Europe network (TEPE), héd in February 2008. The recommendations
cover improvements in a range of dimensions of teacher education:

- improvement of the status of teacher education

- development of teacher education policies in partnerships between the teacher
education institutions and the policy makers

- more research in and on teacher education

- increased mobility within teacher education and the teaching pr ofession

- supporting cultures for quality improvement in teacher education

3. Panel debate with stakeholders

Animated by Paul Bennett, UCU, UK and El PanEuropean VicePresident, the seminar also
featured a panel debate with a range of stakeholders presenting their perception of teacher
education today. The panellists included Dr. Burkhard Mielke, President of the European
School Heads As®ciation, ESHA; Bjarke Rubow, the European School Students, OBESSU,;
Cor J. Meijer, Director of the European Agency for Development in Special Needs Education
and Stef Beek, the European Students Union, ESU. The main important points expressedin
the panel debate were:

- In many European countries the status of teacher education is decreasing and
investments in the education sector fall behind. Moreover, many teachers experience
a growing workload, all issues having a negative affect on the status and recruitment
of teachers.

- There is a negative tendency to an increased use of rankings of schools. This tool
says nothing about the quality of the school and only removes focus from the
relevant matters.

- In order for teachers to develop their compe tences, it is important that they are
entitled to continuous professional development. Evaluation is another important
instrument in the development of competences and teachers should therefore
evaluate themselves and their teaching methods regularly.

- Shared responsibilities for the school outcomes between teachers and school heads
can be beneficial for both parts. Moreover, to increase teacher involvement teachers
and school heads should together develop a school profile.

- Support was expressed towards flexibility for teachers to design their own teac hing
as this can be a way to develop new teaching methods. It is however important that

11
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this is done in cooperation with the students as they are the ones being dealt with in
the daily teaching.

- Development and increased use of partnerships between education institutions and
other stakeholders such as parents, students etc. was encouraged.

- In order to improve education for students with special needs, it is also vital that the
education institutions listen to these students themselves. At the same time it was
underlined that not only the students with special needs can benefit from a dditional
measures; what is good for pupils with special needs is good for every student, it
was stated.

- It can be a challenge for teachers to teach pupils with special needs. All teachers in
mainstream schools should therefore as widely as possible be educated in teaching
pupils with special educational needs.

- When handling the challenge of dealing with differences in classrooms, important
methods to use can be cooperative learning and peer tutoring, where pupils learn
from each other.

- If schools stick to homogenous classes, inclusion cannot be achieved.

4. Good practices in teacher education

Improving teacher education across Europe is also a question of looking across borders and
l earning from each otherds good experiences.
collecting examples of good practices which can serve as inspiration for strategies for other
teacher unions. In this context, a panel debate was held at the EI/ETUCE seminar with
teacher union representatives, each presenting an example of a good practice in teacher
education. The examples are all chosen by the individual member organisations and
represent their views of what constitutes a good pra ctice.

4.1 Norway: Programme for Practice -based Research and Development

N Jorunn Dahl Norgaard, Union of Education, Norway, presented a
practice-based research programme initiated by the Norwegian
Ministry of education as an example of a good practice. The
programme has the twofold aim of strengthening teacher education
and of improving the cooperation between teacher education and the
professional practice.

The Union of Education considers this research programme a
example of good practice for several reasons. Amongst these are that
the programme contributes to a strengthening of the research
component of initial teacher education just as it enhances the
possibility for teachers to engage in research during their career. Furthermore, the
programme promotes fora in which researchers and practitioners can exchange views, and
the Union of Education therefore hopes that a long-term effect of the programme will be a
strengthening of the relationship and mutual understand ing between teacher education
institutions and the practice field.

The focus of the programme is the relationship between teacher education and the co ncrete
demands faced by teachers as they practice their profession. A key question is whether it

12
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has been possible to renew and develop teacher education programmes in line with the
rapid changes taking place in schools and in society at large. The programme, administered
by the Research Council of Norway, therefore funds research projects that generate new
knowledge of relevance for the field of practice in basic education and teacher education. In
practice it differs from project to project how much the teachers are involved, but to ensure

t hat t he research project wi | | egpansgibilitidsi & tsur bt
endeavoured that meetings with the researchers take place at the schools. If the teacher
have to be absent from work, the project funds will pay for libera ting the teacher from duty.
It is the teacher education institutions who serve as project owners for the R&D activities
but the development of the projects are a collective process in which the schools have an
important role to play in all aspects of the research process. A further advantage of the
programme is therefore that it prom otes organised cooperation between teacher education
institutions and the practice sector (both early childhood education institutions and school
authorities).

An important aspect of the research programme is the priority given to disseminating the
research results to users and the public at large, both nationally and internationally.
Furthermore, it is viewed as extremely important that research findings not only are made
available to basic education and teacher education, but that they are also actively utilised.
Therefore, all funded projects are required to present a clear plan designating how the
project results will be applied.

The programme is to last for four years and began in 2006 . It has an overall budget of NOK

154 million (& 20 million Euro), i n  wimarkett NOK
for research on pre-primary level. So far approximately 25 different research projects have

received programme funding.

Furtherinf or mati on can be found at the programmeoés
http://www.forskningsradet.no/servlet/Satellite?cid=11351063792 58&pagename=praksisfo
u%2FPage%2FHovedSideEng

4.2 Scotland: Teacher qualification programme and induction programme

David Drever, EIS, Scotland gave two examples which he would
recommend as good practices.

The first example,demeathed phegi&ime
teacher qualification programme for teachers who are already

qualified, have practiced teaching for a number of years, and who

have reached the top point of the main pay grade. Through further
qualification, the Chartered Teacher programme offers a career
development route for this group of teachers which focuses on
development of classroom practice and which is an alternative to

promotion into ma nagement.

The Chartered Teacher Programme caters for teachers at nursery, primary and secondary

level and consists of a total of 12 modules. If all 12 modules are taken, the teacher will
achieve a Mast er 6s degree and attain the Standard f
however also be taken separately and for each two modules attained, the teacher will gain a

salary increment. It is fu rthermore possible to seek accreditation of prior learning, whether

13
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for mal or informal, and thereby obtain the
12 modules.

As advantages of this programme, David Drever especially emphasised the flexbility of
access resulting from the organisation of the courses on a modular basis; the fact that
teachers must not be nominated by their employer or manager to participate in the
programme; and that the progra mme recognises teacher autonomy and the central
importance of classroom teaching. Furthermore, the programme is an outcome of a
negotiated agreement between teacher unions, the local authorities (the employers) and
the government in Scotland.

As a second example of good practice, David Drever presented the Scottish Induction
Progr a mme , which guarantees the provision of
graduating from initial teacher education in Scotland. The teacher is during this year
provided with a timetable which involves class commitment for only 70 % of the contractual
maximum contact time of other teachers, thereby allowing the probationer time for
induction and staff development. The new teacher will throughout the year have a mentor

at the school in which he/she is employed, who has the respo nsibility for ensuring that the
probationer has access to staff development opportunities and who observes and discusses

the probationerés teaching with hisoppohthiswith The

training for mentors and provision for professional development opportun ities directed at all
probationer teachers. The EIS considers this induction programme a valuable practice as it
recognises the need for induction into working life i n a complex professional environment, it
guarantees time for staff development and it eases the pressure on newly educated
teachers.

4.3 Serbia: Teacher education in the Bologna process

{ Borka Visnic, Teachersd Union of
good practice in Serbia in converting teacher education to the 3 -cycle
structure of the Bologna process. This restructuring of teacher
education has led to central changes in education for teachers at both
pre-primary and primary level, and, in the opinion of the Teachers
Union of Serbia, to central improvements.

Since the law on higher education which fully implements the Bologna
Declaration was passed in the Serbian Assembly in 2005, 10University
Colleges for education of pre-school teachers (bactelor level) have
been accredited, thereby extending the length of teacher education for teachers in early
childhood education (ECE) with one year. In addition, master programmes for ECE-teachers
were launched in 2007 and programmes at doctoral level for didactical-methodical studies
are currently being prepared. Specific doctoral programmes for ECE are expected to be
established in the future. For ECEteachers this implementation of the 3-cycle Bologna
structure has implied that their ed ucation has now become part of higher education with
possibilities for continuing their education up to the highest level, the doctoral degree. The
new teaching programmes not only benefits new students but also give possibilities for
already educated ECEteachers with the degree from the previous system, the Higher
Schools, to continue their education and thereby, through additional exams, to achieve a
bachelor degree.

14

S

Se



W @

The implementation of the Bologna Declaration has also led to changes in education for
teachers at I-1V level of primary school as their education since 2007 has been an acaademic
educati on at masteros | evel

As particularly valuable in the process Borka Visnic emphasised the possibilities for teachers
to continue education to higher degrees, both for new teachers and for teachers already in
practice. In order to support ECE teachers in their possibilities for continuing their
education, the Teachers Union of Serbia has signed contracts with the teaching faculties
responsible for education permitting ECEteachers to study at lower education fees.

4.4 Austria: VET -teacher training at university level

Helmut Skala, GOD, Austrig also presented an example of a good
practice resulting from the Bologna process, this time concerning
VET-teachers. In concrete, it was explained how the introduction of
Pedagogical Universities in Austria has raised the level of teacher
training for VET-teachers from the post-secondary level to education
at university level.

Since 2007 the Pedagogical Universities have been responsiblefor
training all teachers for primary schools, the lower level of secondary
% schools, vocational schools and cdleges. The Pedagogical Universities
are structured Ilke other universities and uses the ECTS system for accreditation.
The introduction of Pedagogical Universities has led to fundamental changes in the
education of VET-teachers. While admission to VETFteacher training previously only required
a professional qualification as well as professional experience, the raise of the educational
level to a university level degree has also raised the admission demands and as a result of
this, students now also need a Higher Education Entrance Exam to be enrolled at the
Pedagogical University in addition to the previous requirements. Most students recruited
from professional practice do however not have the required examination, but 7 on the
initiative of GOD i it has now become possible to start the studies at the Pedagogical
Universities without the examination and then take the Entrance Exam degree in parallel
with the regular studies. The curriculum during the first two semesters provides time for
this.

Besides the flexibility of the system, Helmut Skala highlighted that the benefits of this
system are that the raise in admission demands and degree level will give future VET-
teachers better possibilities when it comes to salary and career possibilities, just as it can
contribute to a general raise of status of VET-teachers. Moreover, the graduates also have
possibilities for continuing their studies andther eby be awar de d egwee.tAh
positive effect from the new possibilities in both education and career attainment can
already now be observed in the teacher education recruitment pattern, as the Pedagogical
Universities are attracting more motivated and better qualified teacher candidates from the
professional sphere.

5. Discussion of the draft policy paper

The seminar in Bled also served as an opportunity for member organisations to discuss in
depth the draft of the new ETUCE policy paper on teacher education, prepared by a working

15
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group in the preceding year. Prior to the seminar, the draft policy paper had been subject to
a written consultation among all affiliates.

Annemarie Falktoft, ETUCE Policy Coordinator, presented the draft mper and gave an
outline of the main messages of the paper.

Ms. Falktoft highlighted that one of the key messages of the publication is to emphasise the
link between a high quality teacher education, high quality education at all levels and a high
status, decent salaries and good working conditions for all teachers.

To achieve a teacher education of highest standard, the ETUCE puts

forward the central claim that teacher education should be at
Masterds | evel. This includemmted hat |
in the everyday reality at schools, and give teachers the
competences to exert a high degree of professional autonomy.

To improve the recruitment and retention of teachers is also a
central aspect of a comprehensive teacher education policy. The
teaching profession will face a demographic challenge in the future
and in order to cope with this without having to accept
compromises on the quality of teachers, the teaching profession must be made more
attractive. Among the measures needed to achieve this are strengthening the autonomy for
teachers and improving the status and working conditions of the teaching profe ssion.

A chapter has also been dedicated to the is
development (CPD), highlighting the importance of ensuring that CPD becomes an integral
part of teachersd6 professional ' i fe. Thengrol e

systematic support for newly qualified teachers in the induction phase are also addressed in
this chapter.

The last chapter of the publication takes a broader v
society. Society today is characterised by an increasedcomplexity, with the development of

the knowledge society and the increased cultural and ethnic diversity and altering of the

traditional family patterns. Teacher education must develop in line with these changes to

ensure that teachers are prepared to fulfil their important role in society.

Annemarie Falktoft also briefly reminded participants of the recent EU developments on

teacher education, which had been the subject of more in-depth debate at the preceding

ETUCE network seminar dedicated to teacher education, held in Luxembourg in Novenber

2007. Improving education and training for teachers and trainers has right from the
beginning been identified as an objective in the Education & Training work programme

launched by the European Commission in 2002. In 2004 the European Council and the
European Commission called for the development of common European principles for the
competences and qualifications needed by teachers and trainers and on the basis of these,

the European Commissionin August 2007 then publ i mpravidgthtehe c o
Quality of Teacher Educationd i n themastirhportare ac her
within-school aspect explaining pupil attainment:

fResearch shows that teacher quality is significantly and positively correlated with pupil
attainment and that it is the most important within -school aspect explaining student
performance (its effects are much larger than the effects of school organisation, leadership

or financial conditions)o ( COM( 2 @ndl,7p)33 9 2
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The EU Ministers of education have endorsed the vital importance of high quality teacher
education and high quality teaching for reaching the Lisbon goals in the Council conclusions
on Improving the Quality of Teacher Education (November 2007). The Ministers have also
appr oved needdochhve possibilities on a regular basis for updating their skills and
developing new ones in order to be able to adapt their teaching methods to the

continuously evolving needs of learners. However, although consent was made on the need
for improving teacher education, the Council made very few concrete commitments on
action to be taken.

6. Reports from workshops

The rapporteurs from the workshops gave the following summaries of their discussions:

6.1 Workshop 1 on chapter 3: Initial teacher education and chapter 4:
Teacher ed ucators

Chair: Odile Cordelier, SNES, France
Rapporteur: Marjatta Melto, OAJ, Finland

The rapporteur informed that the debate of the workshop had been constructive and
covered the main issues. Besides the remarks mentioned below, some specific ppposals
were presented in writing at the meeting as well as by e-mail to the secretariat afte rwards.

Chapter 3:
1. The foll owing comments were made on the i ssu:¢
11.The possibility of calling for a Masteros
l2.Master ds l evel as the mini mum andel wag al 0
demanded for teachers from all sectors. Furthermore, a section on the issue of
Masterodos | evel for VET teachers and the (
practice in a dual system was requested.

1.3. The consideration was made that teacher education a t Masterds | evel
l ead to only one model of teachers. Teache
vision of homogenous types of schools, an issue that the speaker would like to
challenge. Instead, the speaker supported the consideration of a mixed team of
teachers in schools. The opposing argument was made that teacher education
systems at Masterods | evel is not the same
one kind of teachers.

1.4. It was asked to move some of the arguments for teachereducat i on at Mast e

further ahead in the chapter as this is the key message of the chapter.

2. The chapter makes a link between social origin and violent behaviour in schools. It was
asked to reword this section.

3. A representative from the ECE sec¢or questioned the general terminology of the paper
which to a wide extent referred to primary schools (e.g. classrooms, pupils). The
wording should therefore be made more general so that the paper covers more
educational fields.
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4. A section on the education of free-time teachers who also conduct learning centred
activities was requested.

5. The importance of integration between subject know ledge and learning competences
should be emphasised, e.g. as teaching competences within certain knowledge areas.
This could for example be done through linking the new qualifications asked for with
subject knowledge.

6. References to surveys in the sections cancerning gender issues and teachers and the
special needs students would be constructive in order to substantiate the arguments.

7. In the section on teachers in special needs education it was recommended to include
that normal teachers should also be educated for pupils with special needs due to the
increasing mainstreaming.

8. Proposals were made for an elaboration of the issue of motivation of teacher st udents.
This could for example concern tests or interviews of teacher students prior to their
admission in teacher education institutions.

9. It was proposed to make a clear emphasis on the importance of initial teacher education
compared to induction and professional development.

Chapter 4: Teacher Educators

Only a few recommendations and comments were made to this chapter:

1. The mentors, teaching their colleagues, and their need for training for being a me ntor

and experience in practice should also be taken into account.

It should be emphasised that CPD should be without expenses to the individual teacher.

Teacher educators should have close links to schools and contacts to everyday life.

4. Itwas askedtochanget he reference to 6school teachers
more general.

5. The importance of practice training for vocational teachers should be emphasised.

Opportunities for practice training in other European countries should be possible for

teachers and teacher educators in all sectors.

wn

o

6.2 Workshop 2 on chapter 5: Recruitment and retention of teachers and
chapter 6: Trairuoub grafessionaktdevelopment

Chair: Charlotte Engel, DLF, Denmark

Rapporteur: Jorunn Dahl Norgaard, UEN Norway

Good discussions were made on chapter 5 and 6 and most importantly there were no strong
objections made to the policy statements. Some objections were however made to the
length of the d ocument.

The most important comments to chapter 5 and 6 we re:

1. Stronger emphasis should be put on salary as a means for recruitment.

2. A remark should be made on the gender imbalance and the problems with attrac ting
male students.
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The problem of recruitment is however diverse across countries as there is either a lack
of or too many applicants.

The chapter should include the problems of short-term contracts.

The issue of quality assurance of CPD courses is missing in the draft. It should
furthermore be underlined that courses must be relevant to their profession and not be
fragmented.

More emphasis should be given to the need for a strong cooperation between
universities and schools. Teacher educators must follow the development of the school.
Central challenges for recruitment are the bureaucratization of the teachers work, the
amount of stress and often negative publicity. Teacher unions should therefore keep up
the work with securing time and space for teachers to be teachers, for attending CPD,
for being able to concentrate on the most important tasks and to do this in teams as a
collective profession.

A brief discussion should be made on the definition of quality as this is a relative n otion.

6.3 Workshop 3 on chapter 7: Teacher education and society today and
tomorrow

Chair: Rudy Van Renterghem, COC, Blgium
Rapporteur: Paul Bennett, UCU, UK

1.

It was suggested that Chapter 7 might be moved within the document, to take a ccount
of its special status. However, in discussions within the Teacher Education Working
Group it was agreed that it should stay where it was, with a reference in an introdu ctory

section to chapter 76s background status.
ANew curricula for Teacher Educationd (page

Education Working Group should consider this.

In Chapter 7, the text should acknowledge that a number of the themes it a ddresses are
still open to debate in general terms on in detail, and in some cases we are dealing with

evolving theories or attitudes towards them.

It must also be recognised that teachers and their unions are actors in the broad social
developments discussed in chapter 7, not passive recipients of change, and that
teachers and their unions must play their part in se tting the agenda.

Teacher education 1 initial and continuing T must build confidence within the teaching
profession, and recognition of their role and its lim itations, as well as the need to work
with other professions.

A key example of this professi on adivelg withi s

multicultural classes.

Teachers must be able to equip students to be analytical and capable of objective
criticism, and at the same time respectful of others opinions and able to cope with
change, on a strong basis of shared values, underpinned by a sense of social justice.
The practical bone of teachersd capacity
1/3 of their lives in education, will make demands on initial and continuing teacher
education, and on the social and educational framework needed to support this cap acity.
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7. Annexes

7.1 Powerpoint presentation by Marco Snoek :« Teacher so

professional quality »
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